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Abstract
The civic values of a 21st century man, the acquisition of the traditions and symbols of his own 
national culture are changing. The sustainability of the process of national enculturation and 
the significant impact exerted by the media pose serious challenges for the leaders of states, the 
creators of school systems and methodologies, as well as the representatives of arts. 

One of the most effective and dominant actors in enculturation can be the state, which main-
tains the institutions shaping their methodology, gives direction for and often specifies the con-
tent through funding, and provides public law definitions of the symbols that can be decisive 
for citizens in this process of enculturation. The younger generation’s openness for cultural 
traditions and their historical memory are of particular interest here.

The concept of enculturation was introduced by M. J. Herskovits (1962). Enculturation is 
a most comprehensive learning process. This means the acquisition of basic skills which are 
indispensable for all human beings. These skills are gained through the help provided by the 
institutions and forms of activity established by the society and through education. To continue 
this idea, these skills are indispensable in the Hungarian society, where they are gained through 
the help of the institutions and forms of activity established by the society, such as language, re-
ligion, technology, art, and sport, and through education. Education is the most important means 
of reproducing the culture of a society in the individual and passing it on to each generation. 

My study was designed to briefly represent the results of a micro-survey, which paved the way 
for a collection of nation-wide data. I collected the presented research data during a small sample 
survey to prepare a questionnaire (pending) to gain a deeper understanding of the national memory 
of university students. The form of the study is a research paper. It reflects a state at a given point 
of the research, commenting on the relevant findings of literature, and raising new dilemmas in a 
changing youth scenario, which I would like to analyse in their deeper patterns later.
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Introduction

The last twenty years have seen intense civilizational changes. The phenomena of globalization 
and globalism have now become more pronounced (Beck 2005, Beck 2008, Jancsák 2016). Cul-
tural and educational processes have undergone significant changes. The social institutions of so-
cio-cultural regions and the systems of the nation-state cannot keep up with the developing global 
mechanisms (Bogár 2006, Harcsa 2021). Education is the most important means for a society to 
reproduce its culture in the individual (Pusztai 2020, Kozma 2022) and to pass it on through the 
generations. “The instability and uncertainty caused by the crisis of commonly agreed norms and 
social values is characteristic of our times. Economic and political crises, new migratory flows, the 
rise of political populism and technological changes have created new vulnerabilities for children 
and young people. There are for example the crises of the values of freedom, solidarity, empathy, 
autonomy, responsibility, i.e. the crises of universal humanist values, as well as the exposure to the 
manipulations of the post-truth era, i.e. the fear industry.” (Jancsák 2020b. 1016). 

The research, aiming at a deeper understanding of the phenomenon of national enculturation 
and its special features, highlights the specific points of the individual’s national culture and the 
effective institutions and state-coordinated programmes aiming at its acquisition. It is stressed 
that it is not possible to live a civilized life without culture. Therefore, the process of learning 
through which one “grows into” culture is vital for human beings. Furthermore, it is necessary to 
narrow down our scope of analysis by focusing on how individuals “grow into”, become initiated 
into their own national culture, and where they can find their cultural roots (Herskovits 1962).

“History is not just an invention of governments and academic institutions - it is ubiquitous. 
We breathe it in with the air, it is in the view of our cities and landscapes. It is not just school 
which teaches us about it, but also our grandparents at home, folktales, the television, public 
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sculptures, war memorials, public buildings, museums, and galleries” (Furtado 2014. 79). The 
editor of History Today explores the role of enculturation in people’s everyday lives in his book 
Histories of Nations (2014). He claims that we are surrounded by stories, narratives, objects, 
and memories in our everyday lives, through which we form opinions about our own nations 
and others. These are the foundations on which we can build and from which a shared national 
consciousness is constructed (Furtado 2014). In history, it is often not how events happened 
that is interesting, but what and how we remember. History and national memory are shaped in 
the family (Jancsák 2020a), later at school (Kaposi 2020; Kojanitz 2019, 2021), but mostly 
in the different groups of society (Pászka 2007, Varga 2009, Gyáni 2020), whose values and 
ways of thinking are determined by the individual development of their members and their 
identification with national values. 

Culture, in the Geertzian sense, refers to historically transmitted patterns of meaning embod-
ied in symbols. It is a system of inherited concepts expressed in symbolic forms that people use 
to communicate with each other, perpetuate and develop their knowledge of life. and attitudes 
(Geertz 1994).

Human culture can only exist in community. It is in communication and feedback with others 
that cultural phenomena unfold and survive. The predominant medium for the spread of culture 
today is by the creation of symbols, colours, shapes, and visual meanings that directly affect the 
individual’s subconscious. When a group of individuals shape the quality of their memory, through 
secondary experiences (social campaign or the mass media), they will establish a value order.

The scientific approach cannot leave out the conceptual system of collective memory, as this 
is the basis on which all memory is built. It is important to stress, however, that the human mind 
is only part of the memory, and that the medium, the social situation and cultural symbols are just 
as important. These are the means by which memory can be conceptualised. The importance of 
space is emphasised by Peter Burke when he says that it is images, as well as actions, rituals and 
collective representations, that provide the means for the experience of the past (Burke 1991). 
Our knowledge of history, beyond the transfer of lexical knowledge in schools, is expanding ever 
more rapidly today - by the mediation of visual content in videos and films rather than family sto-
ries and conversations with friends. For example, film art, for example, in its distillation of time 
and space, contributes to the imagination that sustains nation states (Cummins 2012).

There is a collective memory, but memory has a social framework, and our individual think-
ing can only remember if it is within the frame of reference of the collective memory and be-
comes part of it. Most of our memories emerge when we are reminded of them by our parents, 
friends, teachers or others (Halbwachs 2018). Jan Assmann extended the concept of collective 
memory by defining communicative and cultural memory within collective memory. By commu-
nicative memory, Assmann means memories that an individual shares with peers. An example is 
generational memory. When the bearers of this memory die out, the next generation takes their 
place as the bearers of the knowledge passed on to them. But this living memory fades over time. 
Communicative memory based on oral history can be maintained for about three generations, 
after which it is replaced by tradition, i.e. it merges into cultural memory (Assmann 2018).

Family or community history is rarely passed on today therefore it is replaced by the reality 
conveyed by culture. This reality is accepted as authentic if people can relate it to their situations 
and if they can override their community memory without consequences. The development of 
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traditions and rituals, as well as the identification and regulation of places, elements and sym-
bols of memory, is an increasingly urgent and strategic issue for nation states. The government 
surveillance, cultural and commemorative content and the tasks of institutions are closely inter-
dependent. Therefore, they must be examined together. Knowledge of national culture and tradi-
tions is an essential condition for the survival of a nation state. In the last decade, Hungarian gov-
ernments have set up a number of institutions and programmes to perpetuate national themes and 
explore all the details of history. However, it is only in the last few years that these institutions 
have begun to open up to young people. They offer content based on scientific research, but this 
often appears an overly professional framework (‘adult thinking’, ‘adult language’) and through 
communication channels not used by young people. Furthermore, government communication 
often places the form and ritual of remembrance in a political narrative. It may provide concepts 
that prevent the active involvement of the younger generation in the process of acting and valuing 
national memory. It is true that, alongside the memory policies of national governments, global 
media players have opened up new channels of communication, especially in recent years. In 
those years historical events were presented in a professional way (accessible to young people). 
However, the identities conveyed are sometimes conceptual, detached from historical reality, 
but at the same time embedded in youthful, human and enjoyable stories (which emphasise en-
tertainment and increase media consumption). Their impact is growing and their popularity is 
increasing significantly, especially among young people who are receptive to visual cognition.

Dilemmas Emerging from the Research and the Data

The notion of identity is not a definition of completion or determination, as neither the identity 
of an individual or a social group is a completed fact but is characterised by a type of determi-
nation which is changing, influenced by its history, experiences and social environment (Pataki 
2010). Not only people, but also states have an identity, determined by their geographical lo-
cation, demographics, geopolitical position, history, culture (and many other factors) (Bende 
– Halász 2014), and therefore we cannot ascertain a stable state, but can only examine it as a 
dynamically evolving factor. 

I will now describe my own research findings through which I would like to demonstrate how 
young people’s current knowledge about and attitudes to this topic can be presented: how they think 
about school commemorations, civic duties, historical places, holidays, and their historical past? I 
used both qualitative and quantitative methodologies in my research. The research was based on 
interviews (18 in-depth interviews and 6 focus group interviews) and a questionnaire survey of stu-
dents (n=178). My research, presented here, is limited, including only a small number of cases, and 
does not allow for strong claims due to the representativeness-related indicators. But it does allow 
for the formulation of research dilemmas under “reasonable suspicion”. My aim in collecting the 
data was both to test my questionnaire (which is my instrument of data collection for a large sample 
survey) and to test, on the small sample, statements that can be made on the basis of the results of 
national research on young people and that are described by researchers with the following terms: 1. 
“faceless (?) generation” (Bauer – Szabó 2011), 2. “silent generation” (Székely 2014), 3. “ration-
ally rebellious students” (Szabó 2014), 4. ”generation alienated from history”. (Jancsák 2020b).
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The development of traditions and rituals, the presentation of places and elements of memory, 
heroes and symbols that have a strong impact on national identity, is one of the functions exercised 
by states. To what extent is this knowledge alive in the collective memory of the young generation? 
In recent decades, the Hungarian government has established an increasing number of institutions, 
research centres and programmes to shape remembrance policy and national identity (Balatoni 
2022). Can the institutional systems reach young people with their results? Can they contribute to 
and shape the rituals present in education? In the following, I shall present the answers provided by 
students in higher education in the first half of 2020 with the help of the data of the research below. 

The Hungarian youth survey of 2016 showed that young people in Hungary had turned away 
from politics and lost their trust in democratic institutions (Székely – Szabó 2016). The survey 
showed activities typical of young people, and their strong desire to be included in national poli-
cies. We can read about the results of research on the life of “rationally rebellious students” (Szabó 
2014) or the “new silent generation” (Székely 2014), a question posed by Nagy and Fekete (Will 
the new silent generation speak up?, 2020) also asked by Szabó and Oross (Silent or Rebellious?, 
2017), as well as Bauer and Szabó who raised a dilemma (Faceless (?) generation, 2011) – namely 
that it was difficult to record the elusive rapidly changing youth scenario, or its adaptation to the 
changes of the social environment (Somlai 1997, 2011; Jancsák 2013, Székely 2020). There 
was a demand for “a stronger lens or a new camera” (Chisholm 2006), or a need for innovative 
methodological renewal in the tools of research. The international thematic field of youth studies 
has already been in the process of shaping new youth paradigms and conceptual responses for two 
decades (see Jancsák 2011). From my data, it seems as if the silent generation is speaking. 

Our micro-survey data shows that 81% of university students consider themselves to be rea-
sonably informed on public policy issues, while young people who consider themselves to be very 
informed make up one tenth of this group. In the sample, not only the perceptions of awareness, 
but also their interest in Hungarian politics, differ from previously published results (although here 
I present the results of a micro-survey!). A “reasonable suspicion” can be used as a starting point 
of my larger sample of higher education students, according to which the snapshot taken in 2021 
shows a world of young people actively shaped in public questions, this youth is much more than 
the generation of “silent” and “rationally rebellious” young people. Respondents who are ‘not at 
all interested’ and ‘rather not interested’ in Hungarian politics make up one fifth of the sample. 
An explanation for the different opinions may be provided by the internal pattern of the sample of 
higher education students, the gender distribution of respondents (women make up more than two 
thirds of the sample) and the deviation from the typical responses by type of residence (Budapest 
36%, county capital 11.8%, city 32%, village/town 22.5%), as young people from the capital are 
over-represented in the sample. Female students are also over-represented in the sample. This 
group is identified by youth surveys as less active in matters of public interest. Our data, however, 
shows the opposite picture: the majority of female respondents are also interested in politics. 

According to youth researchers, one explanation for young people’s reflective and contradic-
tory opinions is that their worldview is increasingly shaped by family, peers and the media, with 
school and social culture playing a smaller role in this process. My data shows that the existence 
of national memory is part of everyday reality according to 85% of respondents, while memory 
politics is not a valid (not understood) concept for almost two thirds of respondents. At the same 
time, the data shows a surprising result about students’ perceptions of social institutions in the 
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care of national memory. Respondents mostly identified the role of the state and the school in 
shaping the national memory, and in addition to these, the institution of the family. The former 
two were cited by half of the respondents, while the latter was mentioned by one third of the 
respondents as an important factor in the cultivation of national memory. 

This confirms the socialization theories that emphasize the role of intergenerational value 
transmission processes, including the preservation of collective memory through family histories 
(Somlai 1997, 2011, 2013; Jancsák 2020a), in the context of the community-public socialization 
function of the family as a primary group. At the same time, the data strongly emphasizes the 
responsibility that the national (collective) memory places on schools and policy actors (Rüsén 
2004; Seixas 2016). The data from our micro-research confirms these claims. Eight out of ten 
respondents indicated that, for them, it is the family that determines their approach to being Hun-
garian. Two thirds of the respondents attributed this to the school, and half of them to the state. 
According to respondents, their circle of friends has the least influence on their opinion about 
being Hungarian. So, we do not necessarily see a generational effect here, perhaps because the 
focus of their discussions is not on patriotic and historical issues. This raises a further dilemma, 
namely, the need to systematically shade the questions in my research on the identity-shaping 
influence of the peer group, in order to gain a deeper understanding of generational influences.

There is more uncertainty about their knowledge of national symbols. How does this uncertain-
ty become obvious? I measured national symbols against the symbols defined in the Constitution. 
I.e.: the coat of arms of Hungary, the national flag, the Holy Crown, the national anthem and the 
poem Szózat, considered to be the second national anthem by tradition. In this group of questions, 
I have offered several possible answers. I see the uncertainty of the respondents in the fact that, 
although the symbols defined in law are marked most frequently by them, but those that are linked 
to a particular holiday (e.g. the cockade as a symbol of the 1848 revolution, the flag with a hole as 
a symbol of the 1956 revolution) are also “marked”. Many people also marked the cockade and the 
flag with a hole or the cloak of St Stephen as symbols. It is true that these symbols have a meaning 
and refer to the role of symbols as “memory magnets” in preserving national memory. Based on 
this result, I was prompted to turn this question from a closed question to an open question. 

What do you think are our national symbols? (persons, %)

Crown 70 (85,4%)
Coat of arms 66 (85,4%)
National flag 65 (83,7%)
Anthem 64 (82%)
Cockade 51 (55,6%)
Szózat 46 (50,6%)
The Robe of St Stephen 37 (37,1%)
The Holy Right 26 (36%)
Flag with a hole 21 (25,8%)
Fundamental Law 15 (19,7%)

	   			               Source: own research 2022.
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This interesting dichotomy emerges when we ask young people about their views on school 
commemorations. Only a third of respondents consider school commemorations to be mean-
ingful, but twice as many think they are both compulsory and meaningless, and the picture is 
not positive for the rest either. The majority felt that school commemorations were a pointless 
waste of time, boring and unnecessary. I think it is important to explore this question in my 
research in deeper patterns and to look for components that can support the creation of school, 
municipal and state commemorations that are meaningful vs. meaningless, value-laden vs. val-
ue-free, that arouse feelings for the historical past vs. without attitudes, that respect traditions 
vs. postmodern, that help young people to understand the present system of relations rooted in 
the past. All this also suggests that the phenomenon of alienation from history and the historical 
past described in the literature (Jancsák 2020b), the understanding of historical interpretations, 
the educational dilemmas and challenges of the subject area of national cultural heritage and 
national heritage studies (Kaposi 2020; Kojanitz 2019, 2021) and the tasks that can be derived 
from these should be undertaken not only by the institution of the family, (although it takes on 
more and more) but also  by schools and communities, but also by the players of the state mem-
ory policy. If these players cooperate with professionals (history teachers, historians, museum 
educators, experiential educators, etc.), they can preserve the value of collective remembrance, 
and promote national enculturation for new generations.

Summary

The results reported in this paper do not provide a nuanced picture due to the scarcity of data, 
but they raise valuable dilemmas and can be considered a successful test case to guide my fur-
ther research. 

The study that I wrote during my research shows that the role of education, cultural institu-
tions and family communities is becoming increasingly important in the process of encultura-
tion. The results of my micro-research support the hypothesis that national cultural foundations 
can only be sustained through conscious state and social construction, which requires significant 
changes in the methods and channels of mediation. This is particularly important if we want to 
support the value- based socialisation of young people and strengthen the national identity and 
civic engagement of the new generation of schoolchildren.

As one young man, aged 23, put it in an interview:”...we young people don’t like to be told 
what to do, but we don’t really have any idea of what we really want!” 

Literature Used

Assmann, Jan (2018): Cultural Memory. Budapest, Atlantisz.

Balatoni Monika (2022): Enkulturáció, állampolgári értékek a fiatalok  körében-egy kismintás 
kutatás tapasztalatai. In Juhász Erika – Kattein-Pornói Rita (szerk.) (2022): HERA évkönyv X. 
Oktatás egy változó világban-Kutatás, innováció, fejlesztés. Budapest – Debrecen, Debreceni 
University Press – HERA.



153Studies2023. 1. 

Bauer Béla – Szabó Andrea (szerk.) (2011): Arctalan (?) nemzedék. Budapest, National 
Institute for Family and Social Policy. 

Beck, Ulrich (2005): What is Globalisation? Szeged, Belvedere Meridionale.

Beck, Ulrich (2008): World-Risk Society. Szeged, Belvedere Meridionale.

Bende Zsófia – Halász Iván (szerk.) (2014): Összehasonlító alkotmányjog. Budapest: 
University of Public Service

Bogár László (2006): Magyarország és a globalizáció. Budapest, Osiris.

Burke, Peter (1991): Népi kultúra a kora újkori Európában. Budapest, Századvég Publishing 
House.

Chisholm, Lynne (2006): Sharper Len sor New Camera. In: Gábor Kálmán – Jancsák Csaba 
(szerk): Ifjúságszociológia. Szeged, Belvedere Meridionale. 117–154.

Cummins, Sally N. (2012): Sovereignty after Empire. Edinburgh, University Press.

Fukuyama, Francis (1994): The End of History and the Last Man. Budapest, Európa Publishing 
House. 

Furtado, Peter (2014): Histories of Nations. How their identities were forged. London, 
Thames&Hudson, pp. 75–89.

Geertz, Clifford (1994): The Interpretation of Cultures. Budapest, Osiris Publishing House.

Gyáni Gábor (2020): A történeti tudás. Budapest, Osiris.

Halbwachs, Maurice (2018): The Social Frameworks of Memory. Budapest, Atlantisz 
Publishing House.

Herskovits, Melville J. (1962): The Human Factor in Changing Africa. New York, Routledge. 

Jancsák Csaba (2011): Az ifjúságkutatás nemzetközi tendenciái. In: Bauer Béla – Szabó 
Aandrea (szerk.) (2011): Arctalan (?) nemzedék. Ifjúság 2000–2010. Budapest, National 
Insitute for Family and Social Policy. 315–329.

Jancsák Csaba (2016): A személyes narratívák és a történelemtanítás értékvilága. In Kovács 
Gusztáv – Lukács Ottilia (szerk.): Az elbeszélés ereje. Pécs. PPHF. 7–22.

Jancsák Csaba (2020a): Történelmi emlékezet és a család. In: A.Gergely, András – Kapitány 
Ágnes – Kapitány, Gábor – Kovács, Éva – Paksi, Veronika (szerk.) Kultúra, közösség és 
társadalom. Budapest. Center for Social Sciences, Hungarian Sociological Association. 
141–159.

Jancsák Csaba (2020b): Családtörténetek hiánya, történelemtől elidegenedett nemzedék, új 
ifjúsági sebezhetőségek és történelemtanítás. Magyar Tudomány 181. 1014-1021.

Kaposi József (2020): Issues concering education for democracy in comtemporary Hungary. 
International Journal of Research on History Didactics, History Education, and History 
Culture. 219–242.



154 Studies 2023. 1.

Kojanitz László (2019): A történelmi tudat fejlesztésének jelentősége és problémái: Harcba 
szállunk-e az „intellektuális alvilággal”? Iskolakultúra 29. évf. 11. sz. 54–77. https://doi.
org/10.14232/ISKKULT.2019.11.54

Kojanitz László (2021): A történelmi gondolkodás fejlesztése. Szeged – Budapest, Belvedere 
Meridionale – Hungairan Historical Society.

Kozma Tamás (2022): Innováció és tanulás. Budapest, Gondolat.

Laki László (2021): A „színlelt” szocializmusból a „színlelt” kapitalizmusba. Szeged, 
Belvedere Meridionale.

Nagy Ádám – Fekete, Marianna (2020): Megszólal-e az új csendes generáció?: Avagy mit 
várhatunk az Ifjúság 2020 adatfelvétel eredményeképp. Szociológiai Szemle 30. évf. 1. sz. 98–
106. https://doi.org/10.51624/SzocSzemle.2020.1.6

Pászka Imre (2007): Narratív történetformák. Szeged, Belvedere Meridionale.

Pataki Ferenc (2010): Kollektív emlékezet és emlékezetpolitika. Magyar Tudomány 7. sz. 
778–798.

Pusztai Gabriella (szerk.) (2020): Nevelésszociológia: Elméletek, közösségek, kontextusok. 
Debrecen, Debrecen University Press.

Rüsen, Jörn (2004): History, Memory and Historical Distance In: Seixas, Peter (Ed) Theorizing 
Historical Consciousness. London, University of Toronto Press.

Seixas, Peter (2016): A History/Memory Matrix for History Education. Public History Weekly, 
4/6. https://dx.doi.org/10.1515/phw-2016-5370

Somlai Péter (1997): Szocializáció. Budapest, Corvina.

Somlai Péter (2011): Nemzedéki konfliktusok és kötelékek. In Bauer Béla – Szabó Andrea 
(2011) (szerk.): Arctalan (?) nemzedék. Ifjúság 2000–2010. Budapest, National Institute for 
Family and Social Policy. 25–36.

Somlai Péter (2013): Család 2.0. Budapest, Napvilág.

Szabó Andrea (2014): Racionalisan lázadó hallgatók II. Szeged, Belvedere Meridionale.

Szabó Andrea – Oross Dániel (2017): Csendesek vagy lázadók? – A hallgatók politikai 
orientációi Magyarországon. Szeged, Belvedere Meridionale.

Székely Levente (2014): Média multitasking. Az új generációk megváltozó médiafogyasztási 
és kommunikációs szokásairól. Doctoral (PhD) thesis. Budapest: Budapest Corvinus University, 
Doctoral School of Sociology. https://dx.doi.org/10.14267/phd.2014015

Székely Levente – Szabó Andrea (szerk.) (2016): Ezek a mai magyar fiatalok! A Magyar 
Ifjúság Kutatás 2016. Budapest: New Generation Center.

Székely Levente (2020): A generációs elméletek értelméről. Szociológiai Szemle 30. évf. 1. sz. 
107–114. https://doi.org/10.51624/SzocSzemle.2020.1.7

Varga Károly (2009): Értékek fénykörében. Budapest, Academic Publisher.


